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01 PURPOSE STATEMENT
     Family involvement is one of the most important factors in ensuring a child’s success in
school (IRIS, 2008). A full partnership between the school and the parent must be the goal if
a student is to reach their full potential. For students who have been identified as having a
disability, this is especially true. In order for students with high-incidence disabilities to be
most successful in closing the identified gaps, they need parents who are active members of
their team helping to advocate for their needs. These partnerships are not stand-alone projects
or add-on programs, but are well integrated with the school’s overall mission and goals
(NEA, 2008).  Communication and information sharing between the schools and parents
needs to be easily accessible and easy to understand. If professionals can focus on speaking a
language that parents can relate to, they will be more apt to take an active role in their child’s
education (IRIS, 2008). As Lueder (2000) pointed out, this can be accomplished by creating
“learning communities”; family, school, and community partnerships that provide support
and encourage communication, participation, and collaboration. The purpose of this analysis
is to further examine  literature reviews and qualitative responses to open-ended questions,
which is based on collected data from past  colleagues, on the success and challenges of
parent engagement within various school environments and personnel.
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     For this study, a letter was sent out via email to parents, general education teachers,
special education teachers, and administrators from up to 25 schools. All of the
participants, at the time, were actively engaged with the education of students who were
identified as having high incidence disabilities. Out of 110 asked to participate, only three
declined. The participants were asked to fill out and anonymously submit an online
survey regarding parent involvement.  This survey consisted of 46 multiple choice
questions, and three open ended questions that concentrated on parenting, decision
making, communication, and school collaboration. The multiple-choice questions were
answered on a rating scale of 1 (not occurring) to 5 (extensively).   This study was a
project completed and analyzed by students in the SPED 867:  Collaboration and
Consultation in High Incidence Special Education class through Fort Hays State
University (FHSU) in Hays, Kansas. It was designed by the FHSU Special Education
program’s faculty, using the “Measure of School, Family, and Community Partnerships”
instrument developed by Salinas et al. (1999), and approved through the Institute Review
Board (IRB). For the purpose of this class, we focused on the findings from the three
open-ended questions. The goal for this project was to gain valuable information
regarding parent engagement practices in schools to help in designing a collaborative
parent partnership model to better support students with high incidence disabilities.
Language and cultural barriers (Olmstead, 2013; Smith et al., 2011).
Socioeconomic status: Families with low socioeconomic status reported not having the finances to access resources to
enable them to be involved, such as; transportation, child care, and technology. (Baker et al., 2016; Damianidou & Phtiaka,
2018; Foley, 2015; Hornby & Lafaele, 2011). 
 Time constraints: Due to work, other activities and scheduling conflicts (Baker et al., 2016; Olmstead, 2013; Williams &
Sanchez, 2011).
Poor literacy skills and negative school experiences: Parents who had poor academic skills themselves, or had negative
school experiences, often doubt their ability to help their children academically and avoid school involvement (Baker et al.,
2016; Damianidou & Phtiaka, 2018; Foley, 2015; Hornby & Lafaele, 2011).
Disagreements, disappointments, and distrust: Many parents report that differing viewpoints, low-expectations, lack of
structure, and low teaching standards, as well as feelings of distrust concerning school professionals, led to low parent
participation (Baker et al., 2016; Damianidou & Phtiaka, 2018; Francis, Regester & Reed, 2018; Hornby & Lafaele, 2011).
     Parent involvement in school is an important factor in students’ academic success (Damianidou & Phtiaka, 2018; Foley,
2015; Olmstead, 2013; Williams & Sanchez, 2011).   Not only has parental involvement shown to benefit children, it also
benefits families, schools, and communities (Damianidou & Phtiaka, 2018).  While research shows that parent involvement
improves academic success and decreases behavioral issues, many barriers exist in getting parental participation in schools. 
These barriers largely affect parents with low socioeconomic status, those with cultural and communication barriers, and those
that have children with disabilities (Baker et al., 2016; Damianidou & Phtiaka, 2018; Foley, 2015; Olmstead, 2013; Williams
& Sanchez, 2011).  Barriers regarding parent involvement must be addressed to bring about change. Barriers that exist
between families, schools, and communities that hinder necessary communication and collaboration include:
 
 
      Schools must address the barriers that prevent parental involvement and make changes to improve it.  There is a strong
correlation between the academic success of students and parent involvement in schools (Baker et al., 2016).   The research
concludes that barriers between schools and parents deprive children of educational opportunities, especially children with
disabilities (Damianidou & Phtiaka, 2018).
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     Overall, the ongoing problem that was portrayed in the findings, as well as the literature
review, was the lack of communication that limits the success of the schools, family, and
community involvement (See Figure 1). Often, parents and the school rely on students to
relay the message to their parents and this is where the miscommunication happens (Foley,
A. 2015). The differences between the findings and the literature review was the
socioeconomic status. The open-ended questions did not show many issues with the lack of
transportation, or funds to get to school events due to poverty. According to Foley (2015),
poverty was an issue where many times parents were not able to attend school activities
due to not having transportation. However, both findings did have limited funding issues.
Finally, it is important to implement different ways to actively get the parents involved
with the school community and their child's education to help with a successful future.
This in turn will help to create meaningful relationships and trust by involving
parents/families in school decisions. Gaining community partnerships is also important as
it can provide valuable resources to help support parents and foster partnerships. 
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Figure 1: This bar graph displays the
average responses of how involved
administrators, parents, special
education teachers and general
education teachers are with
communication, decision making, and
parenting. As shown with decision
making, the administrators rated
higher than the teachers and the
parents of the students with high
incidence disabilities. The bar graph
also shows that communication
occurred occasionally between all
parties and needs to increase,
especially with the general and special
education teachers. Lastly, parenting
indicated the closest response average
among the four groups surveyed.
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FIGURE 1 : PARENT PARTNERSHIP DATA
COMMUNICATION COMMUNITY
Inform Parents of Activities & Meetings
(Baker et al., 2016)
Social Events (School)
(Williams & Sanchez, 2013)
Update Parents of Student Progress
(Francis, Regester & Reed, 2018)
Training Workshops
(Francis, Regester & Reed, 2018)
COLLABORATION
Provide Emotional Support
(Francis, Regester & Reed, 2018)
Value Parental Input
(Hornby & Lafaele, 2011)
Establish Trust & Respect
(Damianidou & Phtiaka, 2018)
Create & Send Monthly Newsletters
(Foley, 2015)
Governing Board Meetings
(Smith et al., 2011)
Utilize Methods of Technology
(Olmstead, 2013)
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